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Resumo: O artigo apresenta uma análise documental com o objetivo de abordar a 

importância e as alterações que foram realizadas no Componente Curricular de Geografia 

na Base Nacional Comum Curricular. Com a implementação da BNCC, todas as 

instituições das redes públicas e privadas têm uma referência para a elaboração de suas 

propostas pedagógicas, assegurando competências/objetos de conhecimento e 

saberes/habilidades mínimos de aprendizagem que são indispensáveis em cada ano e em 

cada componente curricular da Educação Básica. A Base Nacional apresenta um currículo 

norteado pelas dez competências gerais das quais visam à promoção das aprendizagens 

essenciais a todos os sujeitos, na perspectiva da Educação Integral. Partindo deste 

pressuposto, questionamos como um documento comum consegue ser referência para 

um país tão heterogêneo como o Brasil? Mesmo com a BNCC, o currículo ainda é um 

desafio devido à diversidade cultural, social e política que caracterizam os diferentes 

municípios, estados e regiões no Brasil.  Sendo assim, é importante indagar: A BNCC 

reconhece que a educação deve afirmar valores e estimular ações que contribuam 

para a transformação da sociedade?  Para alcançar esse objetivo, foi escolhida a revisão 

de literatura com ênfase documental sobre as relações existentes entre estes norteadores 

da Educação: a Constituição Federal de 1988 , a Lei de Diretrizes e Bases da Educação 

Nacional (LDB 9.394/1996) e o Plano Nacional de Educação (PNE 13.005/2014). Neste 
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sentido, o artigo tem a finalidade de verificar seus limites e desafios perante estes 

documentos oficiais no intento de compreender a relevância na área da Geografia e 

apontar as mudanças e/ou desafios que os professores enfrentarão com a implementação 

da BNCC. 
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Abstract: This article presents a documental analysis with the objective to approach the 

importance and the changes that had been realized at the Curricular Component of 

Geography from the Common National Curricular Base (BNCC). With the 

implementation of the BNCC, all institutions from the public and private network have a 

reference to the elaboration of their pedagogical proposes, ensuring competences/objects 

of knowledge and the minimum learning abilities whitch are indispensable in each 

schoolar stage and at every curricular component from the basic education. The Nacional 

Base presents a curriculum guided by ten general competences whitch aims the promotion 

of the essencial learnings to every subject, in the perspective of the integral education. 

Starting from this presupposition, we question how a regular document is able to serve as 

reference to a such heterogeneous country as Brazil? Even with the BNCC, the curriculum 

is still a challenge due to the cultural, social and political diversity that characterize the 

most different cities, states and regions of Brazil. Therefore, it’s important to ask: Does 

the BNCC recognize that the education must afirm values and estimulate actions capable 

to contibute with the society’s transformation? To reach this goal, we did the revision of 

the literature with an emphasis on documental analysis about the existing relations 

between those education guides: The Federal Constitution from 1988, the Law of 

Guidelines and National Educational Bases (LDB 9.394/1996) and the National Plan of 

Education (PNE 13.005/2014). In this sense, the article has the purpose to verify its limits 

and challenges in front of this oficial documents, in the intention of comprehend its 

relevance in the area of geography and indicate the changes and/or challenges that 

teachers will face with the implementation of the BNCC.  
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1. Introduction 

The National Common Curricular Basis (Base National Comum Curricular in 

Portuguese, or BNCC) is a normative document for formational networks and their public 

and private institutions. A necessary guide to preparatory work for pedagogical proposes 

and for school curriculum in Brazilian early childhood, elementary school, and high 

school. The BNCC proposes to manage what every single student should know during 

Basic Education (CERQUEIRA, et al, 2020).  

By this view, the Public Power, during the administration of President Michel 

Temer and the Education Minister José Mendonça Filho, reimagine the Brazil’s curricular 



proposes around the premise of guiding for labor, disciplines, and school’s daily life. The 

BNCC was based on the Law of Guidelines and Basis for National Education (LDB, Nº 

9.394/1996) and by the National Education Plan (PNE, Nº 13.005/2014), align with legal 

documents of the 1988 Federal Constitution.  

Next, were created the PNCs (BRASIL, 1997) with objective to propose standards 

for national basic education curriculums and, more recently, the BNCC - controlled by 

MEC - was created according to a process that began with discussions and debates 

between people related to education and society in general. (BRASIL, 2017) 

(CERQUEIRA, et al., 2020). 

Considering this assumption, teachers – the main public interested in BNCC – 

should be privilege during its elaboration and in its meetings, their collaboration should 

not be excluded - just like the participation of other people involved with education – with 

the clear objective to alienate and control by State.  

With the BNCC implementation, every single institution from public and private 

networks had a reference to elaborate it owns pedagogic proposals, ensuring 

competences, objects of knowledge, and minimal abilities and understanding to learn the 

necessary in every year and in every curricular component for Basic Education. The 

elaboration of a common document could serve as reference for a heterogeneous country 

like Brazil?  Facing that, we ask about how intentions are behind this single and obligatory 

document, that serve as basis for a common curriculum, and the critiques generated by 

this elaboration policy. Considering this assumption, Silva (2003m p. 10) said that  

The curriculum is the space where concentrate and develop the 

struggles around different meanings about the social and the political. 

Through the curriculum - conceived as a discursive element for 

educational policy – that different social groups, in special the 

dominants, can express their word view, its social project and its truths.  

Even with the BNCC, the curriculum still is a challenge by its cultural, social, and 

political diversity which characterizes the different counties, states, and regions in Brazil. 

Therefore, we understand the curriculum as a way to assures learning and total 

development where the person should consider the life’s story of other people in its every-

day. According to this context: “every information shared by the place and social group 

where the child’s lives is highly stimulating for new discoveries” (CASTELAR, 2000, p. 

32). These new discoveries manifested when the information shared by subjects starts to 



be understood through the interaction with other practices that comes in daily life. So, the 

complete formation of subjects comes outside, discovering new ways to look/percept the 

interactions of being in social groups of different places.  

Under this scenario is correct to highlight how the BNCC stablishes what can have 

and what cannot have in the scholar curriculum: 

The presentation form adopted by the BNCC had the objective to 

assures clarity, precision, and exposition about what expect from 

students to learn in Basic Education, sharing orientations to elaborate 

curriculums around the country, adequate to any different contexts 

(BRASIL, 2017, p. 31).  

A document to bet in a single and obligatory curriculum stablished as official is 

incoherent with Brazil’s reality, where cultural diversity and sociohistorical inequality is 

very profound. That said, is important to ask: The BNCC recognizes that education should 

affirm values and stimulate actions to contribute for change society? What relevance 

Geography had in this document? Those questions drive the construction of this article. 

While we seek to understand the focused theme, we questioned about the relevance of the 

geographic science and important changes in BNCC, in Elementary School. 

2. Methodology   

This work uses a method of qualitative investigation related to documental 

exploration   discourse, considers this as a perception process of social reality through 

evaluation of different types of files. Are provided with the presumptions of documental 

analysis the concepts, technique peculiarities and characteristics, pointing measures, pre-

existent sources for collect, and an analytical method that intents to fulfill the objectives 

proposed, looking to report aspects find in experienced reality inside school environment 

with commitment and seriousness. The documental research consists of understand that:  

Documentation is every form of register and systemization of data, 

information, which are put in conditions to analyze by the researcher’s 

initiative. Could be reached in three fundamental ways: as a technic for 

collect, as organization, and as document conservation; as science that 

elaborate standards for collect; context for a research is the technique 

of identification, exploration, document survey, source of the 

researched object, and recorded of picked information in these sources 

that will be used to develop the work (SEVERINO, 2007, p.124). 

The document analysis worked in this research used a qualitative approach, where 

occur the collect of information to be described and analyzed for study and observation 



of BNCC, to verify its limits and challenges through education guides. According to 

Bogdan e Biklen “the qualitative research involves obtaining descriptive data by direct 

contact from the researcher with the analyzed situation, highlighting more the process 

than the product and concerns to reflects the participants perspective” (1994, p.13).  

This process of researching documents seeks to extract information through 

investigation, using appropriate techniques to manipulate and analyze […] “is relevant 

for the scientific research to be stablished by method, which means to enlighten the 

capacity to observe, select and organize scientifically the paths which should be walked 

to fulfill the investigation” (GAIO; CARVALHO; SIMÕES, 2008, p. 148). Thereby, 

grounded in methodology of theoretical review and documental analysis, the research 

seeks to become an instrument for critical thinking by anyone who reads the National 

Basis, the curriculum policies, and their impacts inside the scholar space.  

3. The BNCC story and its importance for education  

The debate about BNCC studies started in 1988, by the Federal Constitution, 

where Article 210 said that:  

Art. 210. Will be fixed minimal content for elementary school in a manner to 

ensure a common basic formation and respect to cultural and artistic values, 

national and regional. 

§ 1º The religious education, with optional registration, will be a school 

discipline during normal hours in the public schools of elementary school.  

§ 2º The regular elementary school will be taught in Portuguese language, also 

to be ensured in the indigenous communities the use of native languages and 

peculiar process for learning.  

The LDB, nº 9.394/96 was approved in 1996, containing the Article 26 which 

regulates a National Common Basis for Basic School:  

Art. 26 – The curriculum from high and elementary school should have a 

common national basis, to be complemented - in every school system and 

educational establishment – by a different part, required the regional 

characteristics and local from society, culture, economy and personal. 

Therefore, were written the PCNs (BRASIL, 1997, 1998, 2000) which brings 

again the necessity to fulfill a proposal for a unified curriculum, related to the disciplines 

of every public school from the country. The next significative steps by the BNCC terms 

was give after ten years, in 2010, during day April 1st in the National Education 

Conference – CONAE, when they meet, debated and consolidated a document about 

BNCC. But only in 2015 is published the preliminary version of BNCC. 



Still in 2010, the Elementary Educational Chamber of CNE endorsed the 

Resolution number 7, from December 14, which defined the National Curricular 

Guidelines where in their Article 16 said: 

Art. 16 – Highlight that the curricular pieces, just as the specialization zones, 

should be engendered by their own content, depending on the initiated scenarios 

by its reference, the approach of contemporaneous and wide themes that affects 

the human existence in international, local, and regional scale and also in a 

unified level […] that should involve the improvement of items from the national 

regular foundation and also the diverse component of the curriculum (BRASIL, 

2010).  

In 2017 the BNCC was ratified by MEC, during Mendonça Filho administration 

as Education Minister of the country. In that moment, the CNE guidance for BNCC 

implementation in every Brazilian school in 2018 was extended to high school. The 

BNCC construction is a singular moment for education and was finally implemented a 

National System of Education.  

In abstract the BNCC – the central document for educational policies in actuality 

– is a normative policy of State, for implementation in every Brazilian school, subscribed 

by the 1988 Federal Constitution, in LDB 9.394/1996, in DCN 12.796/2013 and PNE 

13.005/2014 with vigor for ten years (2014-2024) to fulfill its objectives.  

By this assumption, we seek to understand what kind of content the BNCC have, 

especially related to the Curricular Component of Geography for elementary school and 

considering its educational, social, and political practice, being demonstrate the contrary 

when we see situations of disrespect and tensions in the production process of this 

document, that is obligatory and will influence the school curriculums.  

4. The Geografy presence in the curricular component and its social importance  

The geography as an educational science passes to a diversity of phases with their 

epistemologies. These phases begin and end traced by happenings that affect the moments 

of human history. Geography as we know today appears in the diffusion of Marxist ideas 

about class conflict and become an institutional science during XIX century. Alexander 

Von Humbolt is considered the father of current geography, Freitas et al said: 

Alexandre Von Humboldt had an immense contribution to Geography 

development, in special related to the physical geography investigation. With his 

huge knowledge in different sectors of nature and humanity science, Humboldt 

conducted his geography studies based in observation. Fulfilled a bunch of 

travels across the word and searched to understand the natural phenomena from 



these regions through empiricism and pragmatism (FREITAS, et al, 2014, 

p.166). 

The teaching of geography began in Brazil as a discipline since the year of 1936 

on Dom Pedro II School in Rio de Janeiro, teachers from other sectors are the ones who 

teach the class for students, being only a hundred of years after that geography discipline 

could be offered in university classes. During the thirties Brazil passes through an 

expiation in the educational network, offering university classes for graduation and 

bachelor’s degree in geography (SILVA, et al, 2014).  

The scientific characteristic attributed to current geography comes in a long 

process. From past decades the main objective of Geography had the function to attend 

certain necessities by dominant classes, linked to objectives originated from social 

interesses that values memorization and repetition of content, something that does not 

contribute to anything related for social practices. The memorization happens in other 

educational disciplines, not only in Geography, not even only during basic school, like 

was understandable by this declaration of David Ausubel: 

Unfortunately, the theoretical influences for learning by 

memorization is not only limited to theoretical concepts or 

experimental approaches for school learning. […] those methods 

still dominate the majority of actual educational practices, in 

special the high school and university (AUSUBEL, 2003, p.30).  

Through the implementation of this unified and obligatory document (BNCC) 

which defines a common curriculum, its determinates what every student should know. 

Said that, we seek to confront its limits and challenges under a context of inequality, 

highlighting the importance of social subjects and we expect from a National Basis to 

fulfill its role on the struggle to ensure social rights. Therefore, we percept the importance 

for competences/abilities by the Curricular Component of Geography for elementary 

school.  

Facing the importance of the Geography study, Frigotto says: “it talks to – 

considering conflicts of word views, scientific concepts and pedagogical methods – 

develop the capacity to interpret reality in a critical way and to form autonomous people” 

(2017, p. 31). Therefore, the best manner to encourage a student to become independent 

is showing the benefits to learn geography in its daily life.  



In this perspective, the Geography Teaching should contribute to form a citizen 

that will understand the space and its complete social construction, understanding how its 

decisions and action are important to society. According to Cavalcante, the Geography 

Study should be guided by promoting a general formation of students to become capable 

to think and act in an autonomous way, looking to solve daily problems according to 

demands originated by contemporary society in its incessant transformation. Thereby, 

“the preoccupation to form for the world’s every-days, for life, for the social praxis, guide 

the Geography Teaching to form for citizenship” (CAVALCANTI, 2011, p.83). 

However, the knowledge objects of the Curricular Component of Geography are 

generic by the confusion presented, in a way that becomes a struggle to apply its abilities 

in Elementary School reality, becoming difficult for the teacher to understand the BNCC 

considering that the main concepts of Geography are superficial. 

Based in this assumption, it is not about increment abilities (learning goals), but to 

contemplate the local reality observing the “diversified” part that is presented in LDB and 

- to this way - the school curriculums will be developed in consonance to BNCC. Just the 

common national basis as the diversified part involves the curricular organization to offer 

peculiar time and space for studies and activities that allow optional and diverse formative 

ways, looking for a better response to the heterogeneity and plurality of conditions, 

multiples interests and students’ aspirations, coherent to their peculiarities by age, social 

and cultural just as the development phase (Brasil, Parecer CNE/CEB nº 5/2011, 2011). 

The curriculum should be adapted constantly to ensure the rights of learning and 

development, looking to pedagogical strategies and actions that promote significative 

changes in school community. This model of learning had the objective to helps in the 

student independency, making him more critical, exercising its freethought. In this context, 

Santos said:  

For its efficacy, the process of Geography learning should first work conscient of 

the time we live, and we will live, and the place that we are. This means knowing 

that the world is that what it is and works, in a way to recognize the place of every 

country in a planetary reunion and what is for each person in the totality of human 

society. Therefore, should form thoughtful citizens, capable to act in present day 

and to help to build the future, always thinking in the society where they live, its 

problems, its benefits, and the application for other societies about these two 

central characteristics (SANTO, 1994, p.121).      

So, its responsibility for the educational system and the schools to implement the 

BNCC, conceiving curriculums that enrich the essential learning process defined in the 



document and to articulate contexts that should respond to local interests, necessities and 

resources that makes sense for teachers, students, and the community to fulfill a curriculum 

that could be a lived reference. By this assurance – align with the criticism related to the 

implementation of a single curriculum from BNCC – Sena says: 

An equal curriculum for everyone is a disrespectful proposes for say the least but 

is also undemocratic. Hurts the autonomy of educational networks, of teachers 

and everyone else that integrate school. The homogenization disrespects the 

different ethnic types of Brazilian people, including its conquests in educational 

legislation, that seems to be not valued by BNCC. An equal curriculum for 

everyone overthrows regional and cultural differences and presents the education 

process limited to minimal knowledge, without implying with people, its fights, 

and its rights. A curriculum under this format shrinks democracy, does not 

develops criticism, social engagements, and to surpass inequality. It is the perfect 

curriculum to naturalize a dictatorship (SENA, 2019, p. 20). 

There, is important to understand the role and social function inside the discipline 

ground of Geography and its teaching in Brazil. In this sense, educational geography 

should assume an active role in the fight against the ideology represented by the 

curriculum, to attend specific necessities from a system linked to objectives originated by 

social interests, contributing to social inequity. Therefore, is a fact that power relations are 

linked to the curriculum. Facing that, Lopes & Macedo (2011)  

Understand the world comes with the comprehension of the structures that 

constitute it […], synonyms of power practice, but also a signification practice, to 

attribute senses, because builds reality, governs us, compels our behavior, projects 

our identity, everything producing senses (LOPES & MACEDO, 2011, p. 41-42). 

Therefore, teaching Geography – just like any other sciences – becomes above all 

to assumes a political position related to the BNCC document, and the methods choose for 

apprehend reality signs to understand the citizenship limitations in daily practices, could 

be elevated to revolutionary praxis.  

5. The Common National Basis and the Geography Teaching  

In this chapter we will search to explore some BNCC elements, and the Curricular 

Component of Geography exposed in the last promulgated document. Is important to 

mention that the BNCC (BRASIL, 2017) is a reference document for national curriculum, 

related to its impact in different spheres of country’s educational policy. Impacts that also 

could be used to reflect about the main curricular proposes in Mato Grosso do Sul. About 

it, the “new” curriculum says: 

[…] the BNCC integrates a nationwide policy for Basic Education that should 

contribute to align other policies and actions in federal, state, and municipal scope, 

referent to the formation of teachers, evaluation, elaboration of educational 



content, and the standards to offer the appropriate structure to a complete 

educational development (BRASIL, 2017, p. 8). 

The propose to elaborate a document by BNCC is previewed in the goal 7 of PNE 

under the law (Nº 13.005/2014) that considers the basic education quality. About the 

document, the 7.1. strategy says that is necessary to:  

Establish and implement through an interfederative pact the pedagogical guidance 

for basic education and the common national basis for curriculums, with rights 

and objectives for learning and development of students from each year of 

elementary and high school, with respect for regional, state, and local (PNE, 

2014). 

In a general matter, the PNE search to incorporate the right for quality education 

whose objective is to establish the essential knowledge for every student of the country, 

where they have the right to gain access and appropriation during Basic Education. In this 

perspective, the document considers that the content serves for development of 

competences taken as learning that should stimulate quality in every specificity stage of 

education.  

To surpass the abilities that the curriculum directed for pedagogical practices, is 

necessary to assures the principles of equality and equity prevenient from the National 

Curricular Guidelines for Basic Education – LDB – Law: 9394/96 - (BRASIL, 1996). In 

general lines, belongs to the Curricular Component of Geography: “articulate 

comprehensions of world, living places, and languages, just as the scientific knowledge 

produced […], looking to developed critical world interpretations” (BRASIL, 2017, p. 

160).  

The curricular component of Geography is divided in five “thematic unities” that 

are common along every year of Elementary School and the “abilities progression” that 

are these: “the subject and its place in the world”, “connections and scales”, “labor world”, 

“ways of representation and special thought”, and “Ambiental nature and quality of life”. 

Now the “knowledge objects” and “abilities” are specifical for each year (BNCC, 2018, 

p.361).  

Was verified a lack of methodological sequence on the Curricular Component of 

Geography, compelling to the teacher to (re)organize the “thematic unities” to turn easier 

the process of learning-teaching. According to Zabela, the didactic sequence objective 

should:  

[…] be introduced in different ways to intervention the activities that can 

improve our actions during classes, as result of a deeper recognition of 



variables that interfere and the role to each one had in the learning process 

for boys and girls (1998, p.54).  

Still according to the author, didactic sequences are “a reunion of ordinated, 

structured and articulated activities to fulfill certain educational objectives that have a 

begging and end known just for teachers as for students” (ZABALA, 1998, p.18). Facing 

that, questioning the didact sequence should instigate the debate and propagate the critical 

perspective, that reflects the importance of a more efficient methodological action.  

This conception is not enough to only know the contents, is necessary to search for 

methodological ways. Certainly, the teachers’ function will be to order the knowledge 

objects that could turn possible the use of sociohistorical and scientific-methodological 

knowledge to interfere reality and elaborate new knowledge in consequence.  

To the context of BNCC elaboration, we noted that Geography discipline is a 

curricular component with learning objectives to be followed in every school of Brazil, the 

abilities on this component that corresponds to thirty year of Elementary School are 

established by this document under our analysis, there we highlighted some of these:  

(EF03GE01) Identified and compares cultural aspects of social groups around 

their place of live, be in cityside, be in countryside.  

(EF03GE02) Identified, in its living places the marks of cultural and economic 

groups from different origins.  

(EF03GE03) Recognize different ways of live from traditional people and 

communities belonging to different places. Connections and scales. Natural 

landscapes and anthropic transformations.  

(EF03GE04) Explain how natural and historical process acting in the 

production and change of natural and anthropic landscapes on its places of live, 

comparing with other places. Labor world. Raw material and industry (BNCC, 

2018, p. 377). 

By presenting the learning objectives of curricular components – Geography in 

special – we can perceive how BNCC cannot reach its objective to involve the special 

characteristic with social practices. In this perspective, in agreement with the 

overmentioned documents, this way to perceive and analyze reality is considerate relevant 

to the complete development of the students and it is the main reason why Geography 

was in school as an obligatory discipline and implemented by BNCC.  

The BNCC is a document made to guide educational systems to build curriculums. 

However, unifying the school curriculum ignores the local reality of each region in its 

own specifies. Geography should promote the study of the place as a historical result of 



social convivence, looking to develop in children the space perception not as a natural 

thing, but as where they belong and produce in daily life. Through this assumption, we 

can reflect about the reasoned conception in Castellas & Vilhena (2011) approach that 

appoints:     

Is essential to give to everyone not the teaching of Geography, but a Geography 

education, because this contributes for the students to recognizes the social and 

cultural action from different places, the interactions between societies and the 

dynamic of the nature that occur such historical moments. This because life in 

society is dynamic and the geography space absorbs the contradictions related to 

the rhythms established by innovation in the informational and technique 

ground, which implies, in a certain manner, changes of behavior and culture in 

population of different places (CASTELLAR & VILHENA, 2011, p. 9-10).  

Facing such content, still exists a major problem in BNCC: “Is necessary to go 

further, knowing that learn geography is an intellectual activity and the engagement only 

happens for the student when come to realize the meaning of the fulfilled activity” 

(GUIMARÃES, 2018, p. 1047). Thereby, we notice that the BNCC contents are essential 

and – at the same time – excessive, which turns rare the spaces of creation and attention 

related to the specific content: 

The proposes presents content on a detailed way in an excessive quantity sense. 

If by one side the introductory text is clean and economic, this was not verified 

in the charts destinated to specify and the development of knowledge objects, 

because in these perceives superabundance (GUIMARÃES, 2018, p.1048). 

Facing the facts described above, is necessaire to highlight about how institutions 

should be adapted, respecting the diversity in the curricular campus, demanding 

reflections and methodological actions to build the curriculum in school, belonging to the 

teacher (re)organize the thematic unity and the knowledge objects to turn easier the 

teaching-learning process, to building the historical, social, cultural, and political of each 

region in the country.  

6. Final appointments  

The study fulfilled by this article had the objective to analyze the Curricular 

Component of Geography inside BNCC. In this sense, was presented first the historical 

process that brings to build this document, and after the systematization of Geography as 

a science and its implementation in school curriculums. To finish this study, was 

presented the considerations about the most significative changes that the document 

brought, according to the authors.  



After finishing the analysis of the document, we could assure that the BNCC, in a 

general matter, is very significative to build the education in curriculums for Brazilian 

schools. But such expectations only will be reached if the curriculum and the learning 

contribute to social practices that are real and dynamic, in constant change, in a 

perspective of political formation for citizenship.  

The Curricular Component of Geography is presented by BNCC as a important 

science for form integrally the individual from its initial elementary years of learning and 

had a important hole in education, Brazil specially, where needs of substantial chances. 

The Geography teaching should assure that the student understand better the world where 

lives, creating an agent for social changing as the main objective of this curricular 

component.   

But the way where the BNCC presents the references for geography education 

without the necessary clarity about the geographic reason, not turning clear the learning 

objectives related to conceptual and basic notions of this science, that is not a tool for 

instrumentalizing the pedagogical practice of the geography teacher.  

There, we understand that a curriculum which assures complete learning and 

development for the person should consider the life’s history of everyone related and 

constitute a substance for the presented reality. Is important to have conscience about 

what is expected to reach with the geography teaching.  

In other words, is impossible to unify the curriculum, which is the same in every 

school, because it needs to make sense and to be build according to the context, picking 

demands and necessities that are not homogeneous. The curricular policies according to 

the theme unrespects the multiculturalism and the diversity that exists in schools.  
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